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Personal Information Form, the Self- Handicapping Scale (SHS) and the Maslach
Burnout Inventory (MBI). In evaluating the data, the number, percentage, mean and
Spearman correlation analysis test were used. 47.3% (n=160) of 338 nursing students
who participated in the study were 3rd-grade and 52.7% (n=178) were 4th-grade
students and the average age was 21.30+1.15 years. 72.2% (n=244) of the students
stated that their school success was at the medium level and 77.1% (n=259) stated
that they were satisfied with their department. It was identified that there was a low-
level positive significant correlation between emotional exhaustion and
depersonalization in the subgroups of SHS and MBI (r=.351, p=.000; r=.316, p=.000,
respectively). It was determined that the students sabotaging/restraining themselves
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Hemsirelik Ogrencilerinin Kendini Sabotaj Stratejileri ve Titkenmislikleri
Arasindaki iliskinin Belirlenmesi
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Introduction

Mankind, by its very nature, attaches great significance to success and spends efforts for the success
that the society expects from it. Accordingly, the competitive environment in modern life and increasing
expectations bring about certain issues such as anxiety and depression in the social participation
processes such as education, business and social life. Individuals encountering such problems resort to
various defense mechanisms (Kalyon, Dadandi & Yazici, 2016). Some individuals associate self-respect
with success or talent in their lives and think the environment where they live evaluate them this way.
Concerned that failure is socially considered to be inadequacy or weakness, the individual attempts to
avoid projecting this state to the extent possible or to resort to strategies that would render failure
reasonable for him/her and for his/her environment. Developed by individuals psychologically in order
to protect their self-respect as well as to shape and dominate the thoughts of the people in their
environment, these strategic ventures are called "self-handicapping" (Akin, 2012; Blylikgbze & Gin,
2015).

Self-handicapping was first coined by Jones and Berglas (1978:406). A person who handicaps oneself
seeks or creates factors that would prevent him/her from exerting good performance, thereby trying to
maintain or increase his/her adequacy. If he/she delivers bad performance, he/she ascribes the reason
of his/her failure to the handicap he/she created, thereby externalizing it. This way he/she has fulfilled
his/her attempt to find a reasonable explanation for a possibility of failure. If he/she displays good
performance, he/she shows he/she has achieved success despite inconvenient conditions. This way the
self-handicapping individual wins either way (Jones & Rhodewalt, 1982; Akin, 2012). Self-handicapping
may transpire in verbal or behavioral patterns. An individual who handicaps himself/herself verbally
puts forward the negative conditions that befall him/her as the reason of his/her failure. These negative
conditions essentially harbor an excuse such as illness, anxiety or stress, inadequacy or incompatibility
of his/her colleague or teammate. Individuals who handicap themselves with their behavior conduct
certain direct, conscious and observable actions that might negatively affect their performance. Alcohol,
drug and substance abuse, procrastination or excessive interest in works that are not his/her job can be
cited as examples (Abaci & Akin, 2011; Akin, 2012; Biiyiikgéze & Giin, 2015; Ozcetin & Hicdurmaz, 2016).
Self-handicapping strategies may protect self-respect in the short term, however may cause long term
damages such as reduced well-being, low sense of adequacy, low internal motivation, negative mood,
increase in symptoms and substance abuse.

One of the long term consequences of self-handicapping is burnout (Akin, 2012). Maslach and
Jackson (1981) define burnout as "a symptom of emotional exhaustion, depersonalization and
diminished feelings of personal accomplishment". Today, burnout is described as reduced energy,
power and resource in the face of excessive demand. Burnout has a harmful effect that transforms into
significant human and economic cost on the integrity of employees and organizations (Maslach,
Schaufeli & Leiter, 2001). Maslach considers burnout as a process involving three scales which are
emotional exhaustion, depersonalization and personal accomplishment. Unable to respond anymore to
spiritual demands of the persons he/she is interacting with, the individual first suffers emotional
exhaustion (Maslach & Jackson, 1981). The individual then becomes desensitized to the environment
he/she finds himself/herself in and thinks his/her personal accomplishments are inadequate (Ergin,
1992).

Examining the literature on burnout reveals that healthcare is one of the professions where
syndromes related to burnout were observed first (Hansen, Sverke & Naswall, 2009). Moreover, there
are studies mentioning that burnout syndrome is usually observed among students who study on areas
related to health. The reason for this is described as academic responsibilities imposed on students such
as passing the exams, students working in areas related to health attending the hospital environment
intensively and being engaged in professional practices, taking responsibilities in patient care and
suffering heavily stressful situations owing reasons such as interpersonal relations (Gidik et al., 2005;
Sevencan et al., 2011; Nacar, Baykan & Cetinkaya, 2012; Kaya & Ari6z, 2014; Pinar et al., 2015). Thus,
the student may resort to inappropriate coping methods to protect his/her self-respect, handicap

338



Siimeyra TOPAL et al.— Cukurova Universitesi Egitim Fakiiltesi Dergisi, 47(1), 2018, 337-356

himself/herself and suffer burnout. An individual handicapping himself/herself or suffering burnout
during his/her student years may negatively affect his/her later professional life as well (Guduk et al.,
2005; Akin, 2012). Even though there is literature on self-handicapping and burnout, there are few
studies that examine the relation between these variables. Moreover, we found no study that involves
nursing students. This research was made to identify the relation between self-handicapping strategies
and burnout of nursing students.

Research Questions

— Is there a relation between certain sociodemographic characteristics of students of nursing and
their self-handicapping incidents?

— Is there a relation between certain sociodemographic characteristics of students of nursing and
their burnout levels?

— Isthere a relation between self-handicapping and burnout level?

Method
Purpose and Importance of the Study

Healthcare personnel are involved in intense communication in their work life owing to their
profession. This intense communication may cause pressure and stress on the individual. This may lead
individuals to resort to inappropriate coping methods and later to professional burnout. If nursing
students who will become a member to health team in the future learn healthy coping methods before
they graduate, this will facilitate their struggle with difficulties that might arise in their professional life
and increase their professional success. For this purpose, the study was conducted in such way to define
and seek relations for identifying the relation between and influential factors regarding the self-
handicapping and burnout levels of 3rd and 4th year students of nursing.

Place and Time of Study

The study was conducted with 3rd and 4th year nursing students studying in Sakarya University,
Faculty of Health Sciences in the Fall Semester of 2016-2017.

Universe and Sample of Study

The universe of the study comprised of all 3rd and 4th year nursing students and the sample
comprised of students who weren't absent from school at the time of conducting the study and who
volunteered to take part in the study (n=338).

Instrument

The " Sociodemographic Questionnaire" containing the identification details of students, the "Self-
Handicapping Scale" to measure their self-handicapping levels and the "Maslach Burnout Inventory" to
measure their burnout level were used for collecting data.

Sociodemographic Questionnaire

This is the form prepared by the researchers pursuant to the literature, comprising of 14 questions
that contain sociodemographic characteristics of students such as age, gender, class, work and
economic status, number of siblings and the educational status of parents.

Self-Handicapping Scale (SHS)

The validity and reliability work for the Turkish language regarding SHS developed by Jones and
Rhodewalt (1982) was conducted by Akin (2012). The scale consists of 25 items and is a likert type
measuring tool with 6 options ranging from "Strongly disagree" to "Strongly agree". The range of scores
to be obtained from the scale ranges between 25 and 150. The items 3, 5, 6, 10, 13, 20, 22 and 23 in the
scale are inversely encoded and the total score comprises of the total of scores from all items. Increase
in the obtained score means high self-handicapping tendency in the individual. In the Turkish validity
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and reliability work for the scale, Cronbach alpha value is .79 and the Cronbach Alpha value for the
sample group is .70.

Maslach Burnout Inventory (MBI)

The validity and reliability work for the Turkish language regarding MBI developed by Maslach and
Jackson (1981) was conducted by Ergin (1992). Comprising of 22 items, the scale has three subscales and
is a likert type measuring tool with 5 options ranging from "Never = 0" to "Always = 4". The subscales of
the scale are emotional exhaustion (1, 2, 3, 6, 8, 13, 14, 16, 20), depersonalization (5, 10, 11, 15, 22) and
personal accomplishment (4, 7, 9, 12, 17, 18, 19, 21). Emotional exhaustion means the person feeling
exhausted and consumed by his/her work; depersonalization means the person acting indifferent to the
persons whom he/she serves and provides care; personal accomplishment means the sense of adequacy
in one's work and handling issues. In the Turkish validity and reliability work for the scale, Cronbach
Alpha values are found to be 0.83 for emotional exhaustion, 0.65 for depersonalization and 0.72 for
personal accomplishment (Ergin, 1992). The scores obtained from subscales of the scale range between
0 to 36 for emotional exhaustion, 0 to 20 for depersonalization and 0 to 32 for personal
accomplishment. 27 points and above are considered high, 17 - 26 points are considered medium and
17 points and below are considered low for emotional exhaustion. 13 points and above are considered
high, 7-12 points are considered medium and 6 points and below are considered low for
depersonalization. 0-31 points are considered high, 32-38 points are considered medium and 39 points
and above are considered low for personal accomplishment. If the score averages of emotional
exhaustion and depersonalization are high and score average of personal accomplishment is low, this
indicates burnout. In this study, the Cronbach's Alpha value for the subscales of the scale is found to be
0.85 for emotional exhaustion, 0.68 for depersonalization and 0.66 for personal accomplishment.

Ethical Aspect of the Study

Written permission was obtained from respective organization for the study. The students were
given information regarding the study and those who volunteered were involved in the study.

Data Analysis

For data analysis, the relation between study questions and data collection tools was considered.
Homogeneity of data and their suitability for normal distribution were checked before proceeding with
data analysis. Levene Homogeneity test was made to identify homogeneity and Kolmogorov Smirnov
test was made to identify normality. Mann Whitney U Test was used in groups of two and Kruskal
Wallis-H Test was used in groups of more than two persons in data which didn't show normal
distribution for analysis of scales that comprise quantitative data for the study. These tests are non-
parametric methods used for comparing two or three independent group averages. The relation
between the scales was examined with the Spearman correlation analysis. Level of relevance was
considered 0.05. Moreover, from among the scales where quantitative data were obtained, Cronbach
Alpha value for sample group of Self-Handicapping Scale was found to be .70, Cronbach Alpha values for
Maslach Burnout scale subscales were found as 0.85 for emotional exhaustion, 0.68 for
depersonalization and 0.66 for personal accomplishment.

Result

Age average of students taking part in the study are 21.30+1.13, 83.1% of whom are female and in
terms of economic status, the income-expense ratio for 82.5% of them were found to be of medium
level. Of the students, 79,6% were found to be of core family structure, 74% had 1-3 siblings, the
mothers of 70.8% were graduate of primary - secondary school, the fathers of 47.6% were graduate of
university, school rate of success of 72.5% were of medium level and 77.8% were satisfied with the
department where they studied (Table 1).
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Table 1.
Distribution of Sociodemographic Characteristics of Students (n=338)
SOCIODEMOGRAPHIC CHARACTERISTICS Min-Max Mean1SD
Age (year) 19-25 21.30+1.13
n %
Gender Female 281 83.1
Male 57 16.9
Year 3rd Year 159 47
4th Year 179 53
Employed 40 11.9
Employment status Unemployed 297 88.1
Income is less than expenses 8 2.4
Economic status Income is equal to expenses 279 82.5
Income is more than expenses 51 2.4
Core Family 269 79.6
Family type Extended Family 64 18.9
Fragmented Family 5 1.5
Single child 42 124
Number of siblings 1-3 siblings 250 74
4 and above 46 13.6
Literate 37 11
Mother's educational status Primary - Secondary School 238 70.8
High School - University 61 18.2
Literate 14 4.1
Father's educational status Primary - Secondary School 163 48.2
High School - University 161 47.6
Successful (1) 70 20.7
School success rate Medium level (2) 245 72.5
Unsuccessful (3) 23 6.8
Satisfaction with one's Content 263 77.8
department Discontent 75 22.2

Upon examining the subscales of MBI, it was found the emotional exhaustion score average was
16.08+7.60, depersonalization score average was 7.10+ 4.05 and personal accomplishment score
average was 19.98+5.69. It was found that according to score averages obtained from the scale, the
students' emotional exhaustion was low, depersonalization was medium and personal accomplishment
was high (Table 2).

Table 2.

Distribution of Score Averages the Students Got from Maslach Burnout Inventory Subscales (n= 338)
MBI Subscales Mean SD Minimum Maximum
Emotional Exhaustion 16.08 7.60 2 43
Depersonalization 7.10 4.049 5 17

Personal Accomplishment 19.98 5.69 17 63

It was found the sociodemographic characteristics of students such as gender, class, working status,
economic status, family type, number of siblings and educational status of parents do not have a
notable statistical impact on the SHS score average (p> 0.05). It was also found the SHS score averages
of those whose school success rate is medium and unsuccessful were notably high in statistical terms
compared to those who were successful (X2= 13.451, p= 0.001) and the SHS score averages of students
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who were content with their department were notably high compared to those who were not content
with their department (Z=-2.607, p= 0.009) (Table 3).

Table 3.

Comparison of Identification Characteristics of Students and the Self-Handicapping Scale Score

Averages (n=338)

H
SOCIODEMOGRAPHIC CHARACTERISTICS test oS
MeantSD p
Female 78.88+11.97
Gender Male MWU  81.38+10.90 0.157
3rd Year 79.67+11.67
Year 4th Year MWU  79.00+11.96 0.599
Employed 79.22+14.46
Employment status Unemployed MWU  79.32+11.45 0.563
Income is less than expenses 81.86+7.69
Economic status Income is equal to expenses KW 80.00+11.24 0.117
Income is more than expenses 75.23+14.38
Core Family 79.07+11.82
Family type Extended Family 80.69+11.44 0.384
Fragmented Family KW 74.401£16.35
Single child 76.76+£15.29
Number of siblings 1-3 siblings KW 79.60+11.56 0.725
4 and above 79.95+9.45
, . Literate 80.97+10.71
'S\:':tt::r seducational v - Secondary School 79.28+10.93 0.768
High School - University KW 78.43+15.27
Father's educational Literate 78.27+13.27
status Primary - Secondary School KW 79.66+11.84 0.656
High School - University 79.00+11.75
Successful (1) 73.25+13.78 ab
. 0.001
School success rate Medium level (2) KW 80.79+10.92 -
Unsuccessful (3) 80.83%9.39
Satisfaction with one's  Content MWU  78.45+11.47 0.009*
department Discontent 82.50+12.61 *
MWU: Mann Whitney U Test. KW: Kruskal Wallis Test. a:1-2, b: 1-3 *p<0.05 ** p<0.001

Upon examining the relation between the sociodemographic characteristics of students and the MBI
subscales, it was found the scores received by males (Z= -3.404, p= 0.001) and 3rd year students (Z= -
2.196, p= 0.028) from depersonalization subscale were notably high. Moreover, the depersonalization
score averages of those who were employed in a job were high compared to those who were
unemployed (Z= -2.209, p= 0.027) and their personal accomplishment score averages (Z= -1.967, p=
0.049) were notably low in statistical terms. Examining the school success rates revealed that the scores
received for emotional exhaustion subscale by those who considered themselves successful were
notably low in statistical terms compared to those who were successful on medium level and those who
were unsuccessful (X2= 10.960, p= 0.004). The scores received by those who were content with their
department from the emotional exhaustion (Z= -6.983, p= 0.000) and depersonalization (Z= -2.539, p=
0.011) subscales were low and the scores they got from personal accomplishment subscale (Z= -2.132,
p= 0.033) were notably high in statistical terms (Table 4).
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Table 4.
Comparison of Identification Characteristics of Students and the Maslach Burnout Inventory Subscales
Score Averages (n=338)

SOCIODEMOGRAPHIC CHARACTERISTICS Emotional Depersonali Personal
test Exhaustion zation Accomplish
ment
Mean+SD Mean+SD Mean+SD
Gender Female MWU  15.94+7.49 6.73+3.87 19.9615.09
Male 16.78+7.95 8.94+4.43 20.09+8.04
p 0.372 0.001** 0.366
Year 3rd Year MWU  16.3618.22 7.65+4.18 20.3215.97
4th Year 15.84+6.95 6.61+3.88 19.67+5.43
p 0.592 0.028* 0.563
Employment Employed MWU 16.33+8.13 8.4614.18 18.56+4.73
status Unemployed 15.98+7.42 6.91+4.01 20.17+5.80
p 0.771 0.027* 0.049*
Economic Income is less than KW 16.75+9.97 7.50+5.83 21.12+7.70
status expenses
Income is equal to expenses 16.24+7.44 7.10£3.97 20.1315.61
Income is more than 15.1047.56 7.04+4.22 18.9615.79
expenses
p 0.632 0.973 0.536
Family type Core Family KW 15.97+11.82 7.03+£3.99 20.07+5.08
Extended Family 16.88+17.66 7.43+4.26 20.08+7.22
Fragmented Family 12.60+7.33 6.60+4.93 14.00+£11.81
p 0.422 0.784 0.096
Number of Single child KW 15.45+7.67 6.9714.76 19.90+6.44
siblings 1-3 siblings 16.3217.68 7.08+3.96 20.0415.72
4 and above 15.40+6.94 7.33+3.90 19.78+4.89
p 0.884 0.909 0.808
Mother's Literate KW 16.91+7.81 7.86+4.51 20.97+8.41
educational  Primary - Secondary School 15.98+7.39 7.02+3.88 20.317+4.91
status High School - University 15.98+8.22 6.9514.36 18.40+6.11
p 0.312 0.295 0.660
Father's Literate KW 13.0816.22 6.00+3.14 25.00+£12.84
educational  Primary - Secondary School 15.87+7.72 6.80+3.87 20.63+4.73
status High School - University 16.56+7.48 7.51+4.28 18.91+5.39
p 0.206 0.537 0.338
School Successful (1) KW 13.5818.14 6.43+4.21 20.48+6.61
success rate  Medium level (2) 16.5947.35 7.37+4.01 19.9145.47
Unsuccessful (3) 18.0416.72 6.3913.81 19.2645.18
p 0.004>"** 0.159 0.121
Satisfaction  Content MWU  14.50+6.95 6.8014.00 20.31+5.95
with Discontent 21.73+7.01 8.15+4.07 18.79+4.46
department p 0.000** 0.011* 0.033*
MWU: Mann Whitney U Test. KW: Kruskal Wallis Test. a:1-2,b:1-3  *p<0.05 ** p<0.001

Examining the relation between SHS and MBI subscales revealed a statistically weak level of sensible
relation between SHS and emotional exhaustion (r=.351, p= 0.000) and depersonalization (r= .316, p=
0.000) (Table 5).
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Table 5.
Comparison of the Relation Between the Students' Maslach Burnout Inventory and Self-Handicapping
Scale Scores

Maslach Burnout Inventory Subscales Self-Handicapping Scale
r p
Emotional Exhaustion 351 .000*
Depersonalization .316 .000*
Personal Accomplishment -.092 114
r: Spearman Correlation Analysis * p<0.05 ** p<0.001

Discussion & Conclusion

Nursing students may encounter more physical and psychological issues compared to other
occupational groups since their work area is directly human health. Therefore stress which is not
handled well may cause self-handicapping and burnout on individuals (Pinar et al., 2015; Da Silva et al.,
2014). It is important to identify the factors that may cause self-handicapping and burnout in order to
provide proper response to nursing students who will be a member of the health team in the future.
This study was conducted in order to identify the relation between the self-handicapping strategies and
burnout of nursing students who will play a significant role in conducting healthcare services.

Analysis of the findings revealed that the gender of student nurses who took part in the study did
not make notable difference with regard to their self-handicapping tendencies. We see there are many
studies which support and do not support this study. Similar studies conducted abroad highlight that no
relation was found between gender and self-handicapping (Barnes, 2004; Dorman & Ferguson, 2004).
Most of the studies conducted in our country support the same results (Yalniz, 2014; Bliylikgoze & Giin,
2015; Kalyon et al, 2016). A study conducted by Anli (2011) on university students reports that males
have higher self-handicapping tendencies than females (Anli, 2011). Upon examining the literature, we
found that studies were made on university students with regard to the matter, however, we found no
studies in the area of nursing.

Upon comparing the burnout levels of students according to gender, we did not find sensible
difference between emotional and personal accomplishment levels, but we found sensible relation
between depersonalization levels. The study conducted by Gindiiz, Capri & Gokgakan (2012) identified
that male students had more burnout in the depersonalization subscale and female students had more
burnout in the emotional exhaustion subscale. The study of Kaya & Ari6z (2014) conducted with nursing
students found no notable difference between emotional exhaustion level of students according to
gender while it found notable difference between depersonalization and personal accomplishment
levels. Certain studies made with students working on health revealed the gender factor does not have
an impact on the burnout level of nursing students (Sevencan et al., 2011; Pinar et al., 2015; Akansel,
Citak, Ozdemir & Turgutlu, 2012). The results of this study are similar to the results obtained from the
studies of GUndiiz and others (2012) and Kaya and Ari6z (2014). While there are few studies with regard
to students, the studies show that both genders might experience burnout.

Comparison of the year of the students with the score averages of SHS and MBI subscales reveals no
sensible relation between SHS and vyears while it reveals sensible relation between the
depersonalization subscale of MBI and years. According to it, depersonalization levels of 3rd grades
were notably higher than those of 4th grades. In certain studies made with nursing students, evaluating
the students according to their year reveals the 4th year students have high burnout scores (Giindiiz et
al., 2012; Kaya & Ari6z, 2014; Aydin, Akay & Baydemir, 2017). The idea is that various factors such as the
presence of graduation criteria, the fact that they are preparing for certain exams that are required to
begin their job and ambiguity regarding employment cause more stress and burnout on senior students.
This study shows, however, the burnout score averages of 3rd year students are higher than those of
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4th year students. This might be related to the fact that 3rd year students have much responsibility
regarding classes.

Comparison between employment status and score averages of SHS and MBI subscales reveals no
sensible relation between SHS and employment status while it reveals sensible relation between the
depersonalization and personal accomplishment subscales of MBI and employment status. According to
it, employed students' depersonalization levels are high and personal accomplishment levels are lower.
Examining the literature reveals that similar results were observed among those who worked in their
student years in the studies made on nursing students (Aydin et al., 2017; Tomaschewski-Barlem et al.,
2014).

It was observed there is no sensible difference between the perceived income level of students and
self-handicapping score averages. Similar results were observed in the study made by Anh (2011) with
university students. No other study examining the relation between self-handicapping and perceived
income level was found. It was also found in the work that there is no difference between economic
status and burnout level. It was found in the study conducted by Kaya and Ari6z (2014) with nursing and
midwifery students that there is no sensible difference between economic status and burnout.

It was observed that self-handicapping was less among participants who stated their academic
success is good than those who stated their academic success is low or medium. Examining the
literature on the matter reveals notable negative relation between self-handicapping and grade point
average (Leondari & Gonida, 2007; del Mar Ferradas, Freire, Valle & Nufiez, 2016). One might say that as
the academic score of individuals measured with grade point average increase, their need to resort to
self-handicapping behavior will lessen. This finding and the overall studies in the literature are similar to
the findings obtained in this study. It was found in the study there is sensible relation among emotional
exhaustion of students from among MBI subscales according to their academic success. The study of
Kaya and Ari6z (2014) with nursing and midwifery students examined the relation between the grade
point average of students and their emotional exhaustion and depersonalization subscales and found a
low level of inverse relation between them. The study also reveals notably low statistical level of self-
handicapping and burnout subscales among students who are content with their department compared
to those who are not. Individuals doing their work with enthusiasm and eagerness lead them to respect
themselves, their profession and the individuals they serve and empowers them to offer quality care
service. Coping strategies and burnout may therefore vary among individuals who are earnest in doing
their work (Abaci & Akin, 2011; Pinar et al., 2015; Aydin and others, 2017). The studies made on the
matter revealed sensible difference among the burnout levels of students who came to the department
willingly and are content to continue their education in this department. We can say that burnout
subscales score averages of students who are content with their department are lower than those of
students who are not (Sevencan et al.,, 2011; Akin, 2012; Kaya & Ari6z, 2014; Tansel, 2015; del Mar
Ferradas and others, 2016).

In this study, we examined the relation of self-handicapping with burnout and we found a low level
of sensible statistical relation between emotional exhaustion and depersonalization subscales of MBI
and SHS. Upon examining the literature, we found no study that examines the relation between the two
scales in the case of healthcare employees or nursing students. A sensible relation was also found in the
study conducted by Akin (2012) on university students, examining the relation between self-
handicapping and burnout. Similar findings were found in another study that examines the relation
between the burnout levels and self-handicapping levels of employees (Cosar, 2012). In this sense, the
results of our study are similar with the literature. Based on general evaluation of the results, we can say
that self-handicapping students have particular tendency to emotional exhaustion and
depersonalization and they experience more burnout.

Use of self-handicapping strategies can be seen as a good opportunity for individuals as they have
influence on protecting one's self in handling new situations that require accomplishment or talent,
however, continuous and long term use of these strategies may prevent the likelihood of facing failure
and developing one's self. Long term use of these strategies causes negative impacts on the health of
the individual, reducing his/her welfare and may cause burnout in his/her life. Thus, it must be
emphasized that no matter what, it creates more value for nursing students to face the situations that
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cause failure and to seek solutions in order to protect the integrity of the self and to mitigate burnout
instead of resorting to self-handicapping strategies to protect his/her personality in case of failure.
Actions for preventing factors that cause burnout and for developing methods to overcome them must
be planned with the students, they must be implemented early and attempt must be made to resolve
the issue. Moreover, the students must be prepared for their future professional life and the methods to
overcome the issues they will face in their professional life must be provided to them. In conclusion, it is
recommended that the environment and the conditions in and under which the student nurses offer
services are improved, organizational support is provided, psychological consultation services are
delivered to students, increase in work satisfaction is ensured for student nurses and the regulations are
made accordingly.
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Tiirkge Siirimui

Giris

insanoglu basariyi nemseyen bir yapiya sahiptir ve toplumun kendisinden bekledigi basari icin caba
sarf etmektedir. Bu dogrultuda, modern yasamdaki rekabet ortami ve artan beklentiler, egitim, is ve
sosyal yasam vb. topluma katilim sireglerinde anksiyete ve depresyon gibi birtakim sorunlari
beraberinde getirmektedir. Bu sorunlarla karsilasan bireyler gesitli savunma yollarina basvurmaktadir
(Kalyon, Dadandi & Yazici, 2016). Bazi bireyler, yasamlarinda 06z-sayglyl basari ya da yetenek ile
iliskilendirirler ve yasadiklari cevreninde bu sekilde degerlendirdigini dislinirler. Basarisizhgin toplumsal
olarak vyetersizlik veya zayiflik olarak degerlendirileceginden endiselenen birey, bu durumu mimkin
oldugunca disari yansitmamaya ya da basarisizigi hem kendisi hem de cevresi icin makul kilacak
stratejilere basvurma girisiminde bulunur. Bireylerin hem kendi 6z-saygilarini koruyabilme hem de
cevresindekilerin disincelerine sekil verip lzerinde hakimiyet kurabilme istegi ile psikolojik olarak
gelistirdigi bu stratejik girisimler, “kendini sabotaj” olarak adlandirilir (Akin, 2012; Blyilikgdze & Gin,
2015).

Kendini sabote etme, Jones ve Berglas (1978:406) tarafindan ilk olarak nitelendirilmistir. Kendini
sabote eden birey, iyi bir performans ortaya koymasini engelleyecek unsurlari arar veya olustur, bu
sayede 0z yeterliligini korumaya veya artirmaya calisir. Eger kotli performans sergilerse basarisizligin
nedenini olusturdugu engele yikleyerek dissallastirmis olur. Bu seklide basarisiz olmasi ihtimaline karsi
makul bir agiklama bulma girisimini yerine getirmistir. Sayet iyi bir performans ortaya koyarsa elverissiz
sartlara ragmen basarili oldugunu gosterir. Boylelikle, kendini sabote eden birey her seklide kazanmis
olur (Jones & Rhodewalt, 1982; Akin, 2012). Kendini sabote etme, sdzel veya davranissal sekillerde
ortaya c¢ikabilmektedir. Kendini sdzel olarak sabote eden birey, icinde bulundugu olumsuz kosullari 6ne
sirer ve basarisizhgin nedeni olarak gosterir. Bu olumsuz kosullar, hastalik, kaygil ve stresli ruh hali, is ya
da takim arkadasinin yetersizligi ya da uyumsuzlugu gibi temelinde bir mazereti barindirir. Kendini
davranislariyla sabote eden bireyler ise performanslarini olumsuz etkileyebilecek dogrudan, bilingli ve
gozlenebilen birtakim eylemlerde bulunurlar. Alkol, ilag, madde kullanimi, gérev ve faaliyetlerini
erteleme, gorevi olmayan islerle asiri ilgilenmesi 6rnek olarak gosterilebilir (Abaci & Akin, 2011; Akin,
2012; Bilyiikgbze & Giin, 2015; Ozcetin & Higdurmaz, 2016). Kendini sabote etme stratejileri kisa
dénemde 6z-sayglyi koruyabilir, ancak iyilik halinde azalma, dusik yeterlilik hissi, diisik i¢ motivasyon,
negatif ruh hali ve semptomlarda artma ve madde kullanimi gibi uzun dénem zararlara yol
acabilmektedir.

Kendini sabote etmenin uzun dénemli sonuglarindan biri de tikenmisliktir (Akin, 2012). Maslach ve
Jackson (1981), tikenmisligi “duygusal tilkenme, duyarsizlasma ve azalmis kisisel basari duygularinin bir
sendromu” olarak tanimlamistir. Glinimuzde tikenmislik, asiri taleplerin varliginda eneriji, giic ve kaynak
azalmasi olarak nitelendirilmektedir. Tiikenmisligin, ¢alisanlar ve kurumlar batianligi Gzerinde onemli
insani ve ekonomik maliyete dénisen, zararli etkisi vardir (Maslach, Schaufeli & Leiter, 2001). Maslach,
tiikenmislik kavramini duygusal tilkenme, duyarsizlasma ve kisisel basari olmak lizere ti¢ boyutu olan bir
siireg seklinde degerlendirmektedir. Etkilesim halinde oldugu kisilerin ruhsal isteklerine daha fazla cevap
veremeyecek duruma gelen bireyde ilk olarak duygusal tikenme yasamaktadir (Maslach & Jackson,
1981). Birey sonra icinde bulundugu ortama karsi duyarsizlasir ve kisisel basarilarinin yetersiz oldugunu
distndr (Ergin, 1992).

Tlikenmislik konusu ile ilgili literatlir incelendiginde; saglk c¢alisanlar, tikenmislikle ilgili
sendromlarin ilk olarak goériuldiigt meslek gruplarindan birisidir (Hansen, Sverke & Na&swall, 2009).
Ayrica tiikenmislik sendromunun c¢ogunlukla saglikla ilgili alanlarda calisan Ogrenciler arasinda
yasandigina yonelik calismalar da yer almaktadir. Bu durumun nedeni, 6grencilerden sinavlardan basaril
olma gibi cesitli akademik sorumluluklarin beklenmesi, saglikla ilgili alanlarda c¢alisan Ogrencilerin
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hastane ortaminda yogun olarak bulunmalari ve mesleki uygulama yapmalari, hasta bakiminda
sorumluluk almalari, kisilerarasi iligkiler gibi nedenlerle yogun stres durumlari ile kargi karsiya kalmalari
olarak agiklanmaktadir (Gudik vd., 2005; Sevencan vd., 2011; Nagar, Baykan & Cetinkaya, 2012; Kaya &
Aridz, 2014; Pinar vd., 2015). Dolayisiyla 6grenci, benlik saygisini korumaya yonelik uygun olmayan bas
etme ydntemlerine basvurabilir, kendini sabote edebilir ve tiikenmislik yasayabilir. Ogrencilik
doéneminde bireyin kendini sabote etmesi veya tliikenmislik yasamasi daha sonraki mesleki yasamini da
olumsuz etkileyebilir (Gudiik vd., 2005; Akin, 2012). Bu dogrultuda kendini sabote etme ve tiikenmislik
Uzerine literatir bulunmasina ragmen, bu degiskenlerin birbirlerine nasil bagl oldugunu inceleyen az
sayida calisma mevcuttur. Ayrica, hemsirelik 6grencilerini igeren bir galismaya rastlanilmamistir. Bu
arastirma hemsirelik 6grencilerinin kendini sabotaj stratejileri ve tukenmislikleri arasindaki iligkinin
belirlenmesi amaciyla yapiimistir.

Arastirma Sorulari

— Hemsirelik bolimiu 6grencilerinin bazi sosyodemografik 6zellikleri ile kendilerini sabote etme
durumlari arasinda bir iligski var midir?

— Hemsirelik bolumi 6grencilerinin bazi sosyodemografik ozellikleri ile ile tikenmislik duzeyleri
arasinda bir iliski var midir?

— Kendini sabote etme ile tiikenmislik dlizeyi arasinda bir iliski var midir?

Yontem
Arastirmanin Amaci ve Onemi

Saglik ¢alisanlari meslekleri geregi is yasamlarinda yogun bir iletisim igerisindedir. Bu yogun iletisim
birey Uzerinde baski ve strese neden olabilmektedir. Bu durum kisilerin saglikli olmayan bas etme
yontemlerine basvurmasina ve sonrasinda mesleki tikenmislige neden olabilir. Gelecekte saglk ekibinin
bir Gyesi olacak hemsirelik 6grencilerinin saglikh bas etme yontemlerini 6grenerek mezun olmalari
mesleki yasamlarinda karsilarina g¢ikabilecek zorluklar ile miicadele etmelerini kolaylastiracak ve mesleki
basarilarini arttiracaktir. Bu amacgla arastirma, hemsirelik bolimi 3. ve 4. sinif 6grencilerinin kendini
sabotaj ile tikenmislik dizeyleri arasindaki iliskiyi ve etkileyen faktorleri belirlemek amaci ile tanimlayici
ve iliski arayici nitelikte gerceklestirildi.

Aragtirmanin Yeri ve Zamani

Arastirma, 2016-2017 Giiz Yariyili'nda Sakarya Universitesi Saglik Bilimler Fakiiltesinde &grenim
goren 3. ve 4. sinif hemsirelik bolim 6grencileri ile ylratalda.

Arastirmanin Evreni ve Orneklemi

Arastirmanin evrenini 3. ve 4. sinif hemsirelik bolimi 6grencilerinin tamami, orneklemini ise
calismanin yapildigi siire icerisinde devamsiz olmayan, calismaya katilima gonilli 6grenciler (n=338)
olusturdu.

Kullanilan Veri Toplama Araglari

Verilerin toplanmasinda 6grencilerin tanitici bilgilerini iceren “Sosyodemografik Soru Formu” kendini
sabote etme diizeylerini dlgmek icin “Kendini Sabotaj Olcegi” ve tiikenmislik diizeylerini 6lgmek igin
“Maslach Tiikenmislik Envanteri” kullanildi.

Sosyodemografik Soru Formu

Arastirmacilar tarafindan literatiir dogrultusunda hazirlanan, 6grencilerin yas, cinsiyet, sinif, calisma
ve ekonomik durum, kardes sayisi, anne-baba 6grenim durumu vb. sosyodemografik 6zelliklerini iceren
toplam 14 sorudan olusan formdur.

Kendini Sabotaj Olcedi (KSO)
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Jones ve Rhodewalt (1982) tarafindan gelistirilen KSO’niin Tiirkce’ye gecerlik ve giivenirlik calismasi
Akin (2012) tarafindan gerceklestirilmistir. Olgek, 25 maddeden olusmaktadir ve “Hic katilmiyorum” ile
“Tamamen katiliyorum” arasinda degisen 6’li likert tipi bir 6lgme aracidir. Olgekten alinabilecek puan
aralig1 25-150 arasinda degismektedir. Olgekte yer alan 3, 5, 6, 10, 13, 20, 22 ve 23 maddeler ters olarak
kodlanmaktadir ve tim maddelerin puanlarinin toplamindan toplam puan olusmaktadir. Alinan puanin
yiikselmesi bireylerin kendini sabotaj egilimlerinin yiiksek oldugu anlamina gelmektedir. Olgegin Tiirkge
gecerlik guvenirlik ¢calismasinda Cronbach alfa degeri .79, 6rneklem grubu icin Cronbach Alfa degeri .70
dir.

Maslach Tiikenmislik Olgegi (MTO)

Maslach ve Jackson (1981) tarafindan gelistirilen MTO’nin Tirkge'ye gecerlik ve giivenirlik
calismalari Ergin (1992) tarafindan gergeklestirilmistir. 22 maddeden olusan 6lgek, li¢ alt boyuta sahiptir
ve “Higbir zaman= 0” ile “Her zaman= 4” arasinda degisen 5’li likert tipi bir 6lgme aracidir. Olgegin alt
boyutlari, duygusal tikenme (1, 2, 3, 6, 8, 13, 14, 16, 20), duyarsizlasma (5, 10, 11, 15, 22) ve kisisel
basari (4, 7, 9, 12, 17, 18, 19, 21) dir. Duygusal tikenme, kisinin kendisini tikenmis ve isi tarafindan
tiketilmis olmasi duygularini, duyarsizlasma kisinin bakim ve goérev sundugu kisilere karsi duygusuz
sekilde davranmasini, kisisel basari ise bir bireyin yaptigi iste yeterlilik ve sorunlarla bas edebilme
duygularini tanimlar.  Olgegin Tiirkce gegerlik giivenirlik ¢alismasinda Cronbach’s Alpha degerleri;
duygusal tikenme alt boyutu icin 0.83, duyarsizlasma alt boyutu igin 0.65 ve kisisel basari duygusu alt
boyutu igin 0.72 olarak bulundu (Ergin, 1992). Olgek alt boyutlarindan alinan puanlar duygusal tiikkenme
icin 0-36, duyarsizlasma icin 0-20 ve kisisel basari icin 0-32 arasinda degismektedir. Duygusal tikenme
alt boyutu icin 27 puan ve Ustl yiksek, 17-26 puan arasi degerler orta, 17 ve alti puan ise distk kabul
edilir. Duyarsizlasma alt boyutu igin 13 ve Uzeri puan yiksek, 7-12 arasi orta, 6 ve asagisi disik grupta
degerlendirilir. Kisisel basari alt boyutunda ise 0-31 puan arasi yliksek, 32-38 arasi orta ve 39 ve Uzeri
puan ise diisik grup olarak degerlendirilir. Duygusal tilkenme ve duyarsizlasma alt boyutlarinin puan
ortalamalarinin yiksek, kisisel basari puan ortalamasinin diisiik olmasi tikenmeyi gosterir. Bu ¢alismada
olcek alt boyutlarina ait Cronbach’s Alpha degeri; duygusal tikenme alt boyutu 0.85, duyarsizlasma alt
boyutu 0.68, kisisel basari alt boyutu 0.66 olarak bulundu.

Arastirmanin Etik Boyutu

Arastirma igin ilgili kurumdan yazili izin alindi. Ogrencilere arastirma hakkinda bilgi verildikten sonra
gonilli olanlar ¢alismaya dahil edildi.

Veri Analizi

Veri analizinde, arastirma sorulari ve veri toplama araglarinin iliskisi géz 6éninde bulunduruldu.
Verilerin analizine gegmeden 6nce verilerin homojenligi ve normal dagilima uygunlugu kontrol edildi.
Homojenligi belirlemek icin Levene Homojenlik testi, normallik testi icin ise Kolmogorov Smirnov testi
yapildi. Arastirmanin nicel verilerini olusturan olceklerin analizlerinde, normal dagilim gostermeyen
verilerde ikili gruplarda Mann Whitney U Testi, ikiden fazla gruplarda Kruskal Wallis-H Testi kullanildi. Bu
testler, iki veya (¢ bagimsiz grup ortalamalarini karsilastirmak amaciyla kullanilan non-parametrik
yéntemlerdir. Olcekler arasindaki iliski ise Spearman korelasyon analizi ile incelendi. Anlamlilik diizeyi
olarak 0.05 alindi. Ayrica, nicel verilerin elde edildigi dlceklerden Kendini Sabotaj Olgegi’nin &rneklem
grubu icin Cronbach Alfa degeri .70, Maslach Tiikenmislik 6lcegi alt boyutlarina ait Cronbach’s Alpha
degerleri; duygusal tiikenme alt boyutu 0.85, duyarsizlasma alt boyutu 0.68, kisisel basari alt boyutu
0.66 olarak bulundu.

Sonuglar

Arastirmaya katilan 6grencilerin yas ortalamasi 21.30+1.13 olup, %83.1’inin kadin ve, %82.5’inin
ekonomik durumunun gelir-gider denginin orta diizeyde oldugu belirlendi. Ogrencilerin, %79.6’sinin
cekirdek aile yapisinda, %74’lUnin 1-3 kardese sahip, %70.8’inin annesinin ilkokul-ortaokul, %47.6’sinin
babasinin Universite mezunu, %72.5'inin okul basari durumunun orta diizeyde oldugu ve %77.8’sinin
okudugu bélimden memnun oldugu belirlendi (Tablo 1).
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Tablo 1.
Ogrencilerin Sosyodemografik Ozelliklerinin Dagilimi (n=338)
SOSYODEMOGRAFiIK OZELLIKLER M'""f"um' Ort+ss
Maksimum
Yas (yil) 19-25 21.30+1.13
n %
Cinsiyet Kadin 281 83.1
Erkek 57 16.9
Sinif 3. Sinif 159 47
4. Sinif 179 53
Calisiyor 40 11.9
Galisma durumu Calismiyor 297 88.1
Gelirim giderimden az 8 2.4
Ekonomik durum Gelirim giderime denk 279 82.5
Gelirim giderimden fazla 51 2.4
Cekirdek Aile 269 79.6
Aile tipi Genis Aile 64 18.9
Parcalanmis Aile 5 15
Tek cocuk 42 12.4
Kardes sayisi 1-3 kardes 250 74
4 ve Uzeri 46 13.6
Okuryazar 37 11
Anne egitim durumu ilkokul-Ortaokul 238 70.8
Lise- Universite 61 18.2
Okuryazar 14 4.1
Baba egitim durumu ilkokul-Ortaokul 163 48.2
Lise - Universite 161 47.6
Basaril (1) 70 20.7
Okul bagari durumu Orta diizeyde (2) 245 72.5
Basarisiz (3) 23 6.8
sliimiind ivet d Memnun 263 77.8
Béliimiinden memnuniyet durumu Memnun degil 75 9.2

MTO alt boyutlar incelendiginde duygusal tiikenme alt boyutu puan ortalamasinin 16.08+7.60,
duyarsizlasma alt boyutu puan ortalamasinin 7.10% 4.05 ve kisisel basari alt boyutu puan ortalamasinin
19.9845.69 oldugu belirlendi. Olgekten alinan puan ortalamalarina gére, &grencilerin duygusal
tikenmelerinin disik, duyarsizlasmalarinin orta ve kisisel basarilarinin yiiksek diizeyde oldugu saptandi
(Tablo 2).

Tablo 2.
Ogrencilerin Maslach Tiikenmislik Olgedi Alt Boyutlarindan Aldiklari Puan Ortalamalarinin Dagilimi
(n=338)

MTO Alt Boyutlari Ortalama SS Minimum Maksimum
Duygusal Tiikenme Boyutu 16.08 7.60 2 43
Duyarsizlasma Boyutu 7.10 4.049 5 17
Kisisel Bagari Boyutu 19.98 5.69 17 63

Ogrencilerin cinsiyet, sinif, calisma durumu, ekonomik durum, aile tipi, kardes sayisi, anne-baba
egitim durumu gibi sosyodemografik 6zelliklerinin KSO puan ortalamasina istatistiksel olarak anlamli
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dizeyde etki etmedigi saptandi (p> 0.05). Bununla birlikte, okul basari durumu orta diizeyde ve basarisiz
olanlarin, basarili olanlara (X2= 13.451, p= 0.001) ve bolimiinden memnun olan égrencilerin memnun
olmayanlara gére (Z= -2.607, p= 0.009) KTO puan ortalamalarinin istatistiksel olarak anlamli diizeyde
yiksek oldugu saptandi (Tablo 3).

Tablo 3.
Ogrencilerin Tanitici Ozellikleri ile Kendini Sabotaj Olcedi Puan Ortalamalarinin Karsilastiriimasi (n=338)
o KSO toplam
SOSYODEMOGRAFIK OZELLIKLER test
Ort+SS p
- Kadin 78.88+11.97

Cinsiyet Erkek MWU  81.38+10.90 0.157
3. Sinif 79.67+£11.67

Sinif 4. sinif MWU  79.00£11.96 0-599
Calisiyor 79.22+14.46

Calisma durumu Calismiyor MWU  79.32+11.45 0.563
Gelirim giderimden az 81.86+7.69

Ekonomik durum Gelirim giderime denk KW 80.00+11.24 0.117
Gelirim giderimden fazla 75.23+14.38
Cekirdek Aile 79.07+11.82

Aile tipi Genis Aile 80.69+11.44 0.384
Parcalanmis Aile KW 74.40+16.35
Tek cocuk 76.76+15.29

Kardes sayisi 1-3 kardes KwW 79.60£11.56 0.725
4 ve Uzeri 79.95+9.45
Okuryazar 80.97+£10.71

Anne egitim durumu ilkokul-Ortaokul 79.28+10.93 0.768
Lise- Universite KW 78.43+15.27
Okuryazar 78.27+13.27

Baba egitim durumu ilkokul-Ortaokul KW 79.66+11.84 0.656
Lise - Universite 79.00+11.75
Basarili (1) 73.25+13.78 0.001°"

Okul bagari durumu Orta diizeyde (2) KW 80.79+10.92 x
Basarisiz (3) 80.83+9.39

Boliimiinden memnuniyet Memnun MWU 78.45+11.47 0.009*

durumu Memnun degil 82.50+12.61 *

MWU: Mann Whitney U Testi. KW: Kruskal Wallis Testi. a:1-2, b: 1-3 *p<0.05 ** p<0.001

Ogrencilerin sosyodemografik ozellikleri ile MTO alt boyutlari arasindaki iliski incelendiginde,
erkeklerin (Z= -3.404, p= 0.001) ve 3. siniflarin (Z= -2.196, p= 0.028) duyarsizlasma alt boyutundan
aldiklari puanlarin anlaml derecede yiiksek oldugu saptandi. Ayrica bir iste galisanlarin ¢alismayanlara
gore duyarsizlasma puan ortalamalari ylksek (Z=-2.209, p= 0.027) ve kisisel basari puan ortalamalari (Z=
-1.967, p= 0.049) istatistiksel olarak anlamli derecede dusiik idi. Okul basari durumlari incelendiginde,
kendilerini basarili gorenlerin orta dizeyde basarili ve basarisizlara gore duygusal tikenme alt
boyutundan aldiklari puanlar istatistiksel olarak anlamli diizeyde disuk idi (X2= 10.960, p= 0.004).
Bolimiinden memnun olanlarin duygusal tilkenme (Z= -6.983, p= 0.000) ve duyarsizlasma (Z= -2.539, p=
0.011) alt boyutlarindan aldiklari puanlar distik ve kisisel basari alt boyutundan (Z= -2.132, p= 0.033)
aldiklari puanlar ise istatistiksel olarak anlamli diizeyde yiiksek idi (Tablo 4).

351



Siimeyra TOPAL et al.— Cukurova Universitesi Egitim Fakiiltesi Dergisi, 47(1), 2018, 337-356

Tablo 4.
Ogrencilerin Tanitici Ozellikleri ile Maslach Tiikenmislik Olgedi Alt Boyutlarinin Puan Ortalamalarinin
Karsilastirlmasi (n=338)

SOSYODEMOGRAFiIK OZELLIKLER Duygusal Duyarsizlasma Kisisel
test Tiikenme Basari
Ort+SS OrtxSS Ort+SS
Cinsiyet Kadin MWU 15.94+7.49 6.73+£3.87 19.9645.09
Erkek 16.78+7.95 8.94+4.43 20.09+8.04
p 0.372 0.001** 0.366
Sinif 3. Sinif MWU 16.3618.22 7.65+4.18 20.3245.97
4. Sinif 15.84+6.95 6.61+3.88 19.6745.43
p 0.592 0.028* 0.563
Calisma Calisiyor MWU 16.33+8.13 8.46%4.18 18.56+4.73
durumu Calismiyor 15.98+7.42 6.91+4.01 20.17+5.80
p 0.771 0.027* 0.049*
Ekonomik Gelirim giderimden az KW 16.75+9.97 7.5045.83 21.12+7.70
durum Gelirim giderime denk 16.24+7.44 7.104£3.97 20.13+5.61
Gelirim giderimden fazla 15.10+7.56 7.0414.22 18.96+5.79
p 0.632 0.973 0.536
Aile tipi Cekirdek Aile KW 15.97+11.82 7.03%£3.99 20.0745.08
Genis Aile 16.88+7.66 7.431£4.26 20.08+7.22
Parcalanmis Aile 12.60+7.33 6.60+4.93 14.00+11.81
p 0.422 0.784 0.096
Kardes sayisi Tek ¢ocuk KW 15.45+7.67 6.97+4.76 19.90+6.44
1-3 kardes 16.32+7.68 7.08+3.96 20.0445.72
4 ve zeri 15.40+6.94 7.33£3.90 19.78+4.89
p 0.884 0.909 0.808
Anne egitim Okuryazar KW 16.91+7.81 7.861£4.51 20.97+8.41
durumu ilkokul-Ortaokul 15.98+7.39 7.02+3.88 20.317+4.91
Lise- Universite 15.98+8.22 6.95+4.36 18.4046.11
p 0.312 0.295 0.660
Baba egitim Okuryazar KW 13.0816.22 6.00+3.14 25.00+12.84
durumu ilkokul-Ortaokul 15.8747.72 6.8013.87 20.63+4.73
Lise - Universite 16.56+7.48 7.51+4.28 18.9145.39
p 0.206 0.537 0.338
Okul bagari Basarili (1) KW 13.58+8.14 6.431+4.21 20.4816.61
durumu Orta diizeyde (2) 16.59+7.35 7.37+4.01 19.91+5.47
Basarisiz (3) 18.0416.72 6.39+3.81 19.2645.18
p 0.004>"** 0.159 0.121
Boliim Memnun MWU 14.5046.95 6.80+4.00 20.31+5.95
memnuniyet Memnun degil 21.7317.01 8.15+4.07 18.79+4.46
p 0.000** 0.011* 0.033*
MWU: Mann Whitney U Testi. KW: Kruskal Wallis Testi. a:1-2,b:1-3  *p<0.05 ** p<0.001

KSO ve MTO alt boyutlari arasindaki iliski incelendiginde, KSO ile duygusal tilkenme (r= .351, p=
0.000) ve duyarsizlasma (r=.316, p= 0.000) arasinda istatistiksel olarak zayif dizeyde anlamli iliski oldugu
saptandi (Tablo 5).
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Tablo 5.
Ogrencilerin Maslach Tiikenmislik Envanteri ile Kendini Sabotaj Olcedi Puanlarinin Arasindaki lliskinin
Karsilastiriimasi

Maslach Tiikenmislik Envanteri Alt Gruplar Kendini Sabotaj Olgegi
r Y
Duygusal Tiikenme 351 .000*
Duyarsizlagma 316 .000*
Kisisel Basari -.092 114
r: Spearman Korelasyon Analizi * p<0.05 ** p<0.001

Tartisma ve Oneriler

Hemsirelik Ogrencileri, calisma alani dogrudan insan sagli§i olmasi nedeniyle diger meslek
guruplarina gére daha fazla diizeyde fiziksel ve psikolojik sorunlarla karsi karsiya gelebilmektedir. Bu
nedenle saglikli bicimde bas edilemeyen stres, bireylerde kendine sabotaja ve tiikenmislige neden
olabilmektedir (Pinar vd., 2015; Da Silva vd., 2014). Gelecekte saglik ekibinin bir tyesi olacak hemsirelik
o6grencilerine uygun girisimlerin yapilabilmesi icin kendine sabotaj ve tiikenmislige neden olabilecek
faktorleri saptamak énemlidir. Bu arastirma saglk bakim hizmetlerinin yiritilmesinde 6nemli bir yere
sahip olacak olan hemsirelik 6grencilerinin kendini sabotaj stratejileri ve tiikenmislikleri arasindaki
iliskinin belirlenmesi amaciyla yapilmigtir.

Elde edilen bulgularin analizleri sonucunda calismaya katilan 6grenci hemsirelerin cinsiyetlerinin
kendini sabotaj egilimleri Uzerinde anlamh bir farklihk olusturmadigi gorGlmistir. Bu calismayi
destekleyen ve desteklemeyen bir¢ok arastirmaninda oldugu gorilmektedir. Yurt disinda yapilan benzer
calismalarda cinsiyet ile kendini sabotaj arasinda iliski goriilmedigi vurgulanmaktadir (Barnes, 2004;
Dorman & Ferguson, 2004). Ulkemizde yapilan galismalarin gogu da ayni sonuglari destekler niteliktedir
(Yalniz, 2014; Buylkgbze & Gun, 2015; Kalyon ve digerleri, 2016). Anl’'nin (2011) Universite 6grencileri
ile yaptigi bir calismada erkeklerin kadinlara gére daha yiksek diizeyde kendini sabotaj egilimlerinin
oldugu rapor edilmistir (Anh, 2011). Literatiir incelendiginde, konu ile ilgili Giniversite 6grencileri tGizerinde
yapilmis calismalar olsa da hemsirelik alaninda bir ¢calismaya rastlanmamistir.

Ogrencilerin cinsiyete goére tiikenmislik dizeyleri karsilastirildiginda, duygusal ve kisisel basari
dizeyleri arasinda anlamh bir farkliik bulunmazken; duyarsizlasma dlzeyleri arasinda anlamhhk
belirlenmistir. Glindiiz, Capri & Gokgakan’in (2012) yaptiklar galismada, cinsiyet ile duyarsizlasma alt
olgeginde erkek 6grencilerin, duygusal tiikenme alt 6lgeginde ise kiz 6grencilerin daha fazla tikenmislik
yasadiklari belirlenmisti. Kaya & Aroz’in (2014) hemsirelik 6grencileri ile yaptiklari ¢alismalarinda
ogrencilerin cinsiyete goére duygusal tikenmislik dizeyi ile aralarinda anlamh bir farkhlik bulunmazken;
duyarsizlasma ve kisisel basari diizeyleri arasinda anlamlilik belirlenmistir. Saghk alaninda calisan
ogrenciler ile yapilan bazi gcalismalarda cinsiyet faktorinin hemsirelik 6grencilerinin tikenmislik dizeyini
etkilemedigi goriilmiistiir (Sevencan vd., 2011; Pinar vd., 2015; Akansel, Citak, Ozdemir & Turgutlu,
2012). Bu arastirma sonuglari Ginduz ve digerleri (2012) ve Kaya ve Ari6z’iin (2014) galisma sonuglari ile
benzerlik gdstermektedir. Ogrenciler ile ilgili az sayida ¢alisma olmakla birlikte calismalar her iki
cinsiyetin de tiikenmislik sorunuyla karsilasabilecegini gostermektedir.

Ogrencilerin devam ettikleri sinif ile KSO ve MTO alt boyutlarinin puan ortalamalar
karsilastirildiginda, KSO ile siniflar arasinda anlamli bir iliski saptanmazken, MTO’niin duyarsizlasma alt
boyutu ile siniflar arasinda anlamh bir iliski goriilmektedir. Buna gore 3. siniflarin duyarsizlasma
dizeyleri 4. siniflardan anlamli diizeyde yiksek idi. Hemsirelik 6grencileri ile yapilan bazi ¢alismalarda,
ogrenciler siniflarina goére degerlendirildiginde 4. sinif 6grencilerin tikenmislik puanlarinin yiksek oldugu
gorulmektedir (GUndlz ve digerleri, 2012; Kaya & Aridz, 2014; Aydin, Akay & Baydemir, 2017).
Mezuniyet kriterlerinin olmasi, goreve baslamak icin gerekli olan bazi sinavlara hazirlanmalari ve
istihdama yonelik belirsizlik gibi gesitli faktorlerin son sinif 6grencilerinde daha fazla stres ve tilkenmeye
neden oldugu disiniilmektedir. Bu ¢alismada ise 3. sinif 6grencilerinin tiikenmislik puan ortalamalarinin
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4. sinif 0grencilerine kiyasla yiiksek oldugu gorilmektedir. Bu durum, 3. sinif 6grencilerinin ders
yukumluligiinin fazla olmasi ile iligkili olabilir.

Ogrencilerin calisma durumlari ile KSO ve MTO alt boyutlarinin puan ortalamalari karsilastirildiginda,
KSO ile ¢alisma durumu arasinda anlamli bir iliski saptanmazken, MTO’niin duyarsizlasma ve kisisel
basari alt boyutlari ile arasinda anlamli bir iliski gorGlmektedir. Buna gore, calisan 6grencilerin
duyarsizlasma seviyeleri yliksek ve kisisel basari diizeyleri daha disuktir. Literatlr incelendiginde,
hemsirelik 6grencileri ile yapilan calismalarda, 6grencilik déneminde ¢alisanlarda benzer sonuglar
goriilmektedir (Aydin ve digerleri, 2017; Tomaschewski-Barlem vd., 2014).

Ogrencilerin algiladiklari gelir diizeyi ile kendine sabotaj puan ortalamalari arasinda anlaml bir fark
olmadigr gorilmastir. Anl’'nin (2011) Universite 6grencileri ile yaptigl calismada benzer sonuglar
bulunmustur. Kendine sabotaj ile algilanan gelir diizeyi arasinda iliskiyi inceleyen baska c¢alismaya
rastlanilmamistir. Ayrica, calismada ekonomik durum ile tikenmislik diizeyi arasinda bir fark olmadigi da
tespit edilmistir. Kaya ve Ari6z’iin (2014) hemsirelik ve ebelik 6grencileri ile yaptigi ¢alismada da
ekonomik durum ile tiikenmislik arasinda anlamli bir fark olmadigini gérialmustar.

Akademik basarilarinin iyi oldugunu belirten katihmcilarda disiik ve orta akademik basariya sahip
oldugunu bildirenlere gére kendini sabotajin daha az oldugu gorilmuistir. Konuyla ilgili literatlr
incelendiginde kendini sabotaj ile genel not ortalamasi arasinda negatif yonde anlamli bir iliskinin
bulundugu belirlenmektedir (Leondari & Gonida, 2007; del Mar Ferradas, Freire, Valle & Nuiez, 2016).
Bireylerin genel not ortalamalariyla o6lglilen akademik basarilari arttikga, kendini sabote etme
davranisina daha az basvurma gereksinimi duyacaklari sdylenebilir. Bu bulgu ve genel olarak literatiirde
yer alan calismalar, bu arastirmada elde edilen bulgularla benzerlik gostermektedir. Calismada
dgrencilerin akademik basarina gére MTO alt gruplarindan duygusal tilkenme arasinda anlamli bir iliski
oldugu saptamistir. Kaya ve Arioz’in (2014) hemsirelik ve ebelik 6grencileri ile yaptigl ¢alismada
Ogrencilerin not ortalamalarinin duygusal tikenmislik ve duyarsizlasma alt boyutlar ile iliskisi
incelendiginde aralarinda diisuk ve zit yonla bir iliski oldugu gorilmustir. Ayrica ¢calismada bolimiinden
memnun olan 06grencilerin memnun olmayanlara goére kendini sabote etme ve tiikenmislik alt
boyutlarina iliskin dizeyleri istatistiksel olarak anlamh dizeyde dustiktiir. Bireylerin isini isteyerek ve
severek yapmasi, kisinin kendisine, meslegine ve hizmet verdigi bireylere saygi duymasini, kaliteli bir
bakim hizmeti verebilmelerini saglar. isini severek yapan bireylerde bu duruma bagli olarak bas etme
stratejileri ve tikenmislik durumlar farklihk gosterebilmektedir (Abaci & Akin, 2011; Pinar vd., 2015;
Aydin ve digerleri, 2017). Konu ile ilgili yapilan galismalarda bolime isteyerek gelen ve bu bélimde
O0grenimini devam ettirmekten memnun olan 6grencilerin tiikenmislik diizeyleri arasinda anlamh fark
bulunmustur. Boliminden memnun olan 6grencilerin memnun olmayanlara gore tikenmislik alt
boyutlari puan ortalamalarinin daha disiik oldugu soéylenebilmektedir (Sevencan vd., 2011; Akin, 2012;
Kaya & Ari6z, 2014; Tansel, 2015; del Mar Ferradas ve digerleri, 2016).

Bu calismada kendini sabote etmenin tiikenmislikle iliskisi incelenmis olup, KSO ile MTO alt
boyutlarindan duygusal tiikenme ile duyarsizlasma arasinda istatistiksel olarak zayif diizeyde ancak
anlamli iliski oldugu saptandi. Literatir incelendiginde saglk c¢alisanlarinda veya hemgirelik
ogrencilerinde iki 6lgek arasindaki iliskiyi inceleyen herhangi bir calismaya rastlanmamistir. Akin (2012)
tarafindan Universite 6grencilerine yapilan, kendini sabotaj ve tikenmislik arasindaki iliskinin incelendigi
arastirmada da anlamh bir iliskinin oldugu saptanmistir. Calisanlarin tilkenmislik diizeyleri ile kendini
sabotaj dizeyleri arasindaki iliskiyi inceleyen bir diger arastirmada da benzer bulgulara ulasilmistir
(Cosar, 2012). Bu bakimdan calisma sonuglarimiz literatlr ile benzerlik géstermektedir. Sonuglar genel
olarak degerlendirildiginde, kendini sabote eden Ogrencilerin Ozellikle duygusal tikenmeye ve
duyarsizlasmaya yatkinlik gésterdikleri ve daha fazla tiikenmislik yasadiklari séylenebilir.
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